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ABSTRACT

Historically, women have experienced exclusion, discrimination and inequitable conditions in education.
For this reason, public policies have been promoted in recent decades aimed at mainstreaming the gender
perspective in the education system. Key people, such as teachers, managers, students, mothers, fathers
and family, play an important role in eliminating discrimination, lack of opportunities and violence in the
educational environment. The present work is based on the analysis of the social context of the study
region where the research is conducted by participative action-research through a workshop. Those found
to have an absence of values and respect for others are identified as having increased school violence,
whether physical, psychological and symbolic. Hence the importance of carrying out an analysis of study
plans and programs at the secondary level and of teachers and teaching practices that can inform
educational intervention proposals to incorporate and carry out in order to transverse the gender
perspective in the content of the curriculum, as well as in the daily life of the school.

Key words: gender, stereotypes, intersectionality, educative curriculum, transversally.

RESUMEN

Historicamente, las mujeres han sufrido exclusién, discriminacion y condiciones de desigualdad en la
educacion. Por ello, en las Gltimas décadas se han promovido politicas publicas orientadas a incorporar la
perspectiva de género en el sistema educativo. Las personas clave, como docentes, directivos, estudiantes,
madres, padres y familia, juegan un papel importante en la eliminacion de la discriminacion, la falta de
oportunidades y la violencia en el &mbito educativo. El presente trabajo se basa en el analisis del contexto
social de la region de estudio donde se realiza la investigacion mediante la investigacion-accion
participativa a través de un taller. Se identifica que los que tienen ausencia de valores y respeto a los
demas tienen mayor violencia escolar, ya sea fisica, psicologica y simbodlica. De ahi la importancia de
realizar un analisis de los planes y programas de estudio del nivel secundario y de los docentes y las
practicas pedagdgicas que puedan informar propuestas de intervencion educativa a incorporar y llevar a
cabo para transversalizar la perspectiva de genero en los contenidos del curriculo, asi como en la vida
cotidiana de la escuela.

Palabras clave: género, estereotipos, interseccionalidad, curriculo educativo, transversalidad.
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1 INTRODUCTION

Mexico has experienced the effects of neoliberal policies because of the economic crisis of the last
four decades, as well as patriarchal cultural practices, which have increased and diversified violence
against women. In this situation, the feminist movements since the 1990s have drawn attention to the
murders and feminicides against women in Ciudad Juérez. That evidence in Mexico the prevention,
punishment and eradication of violence against women is an emerging issue. In the country, Gender
Violence Alerts against Women (GVAW) have been decreed from 2015 to 2019. On April 2019, the
GVAW was decreed in 50 municipalities of the State of Puebla, among which is the Municipality of San
Martin Texmelucan.

Violence against women, also called gender violence, is a priority issue which is taken into account
in the National Development Plans in the last three years, through the sectoral plans of the National
Institute of Women and the Ministry of Public Education. Public policies have been promoted to
mainstream the Gender Perspective in the country's education system. Most of the actions involve teaching
staff, managers, students, and parents, who perform an important role to eliminate not only discrimination
and lack of opportunities but also violence in the educational field.

This research is based on a regional context in the educational field at Technical Secondary School
61 in San Martin Texmelucan. This work started from the fact of school violence, which can be physical,
psychological and symbolic. The purpose is to underline the importance of the analysis of plans and
curricula at the secondary level and especially identify which are the teaching practices of teachers to
develop intervention proposals in education to incorporate the transversalization of the gender perspective

in the curricular contents, as well as in the daily life of the school.

2 SECTORIAL EDUCATIONAL CONTEXT

The Gender Atlas prepared by INEGI (2017) presents a set of indicators. According to the statistics
of the states of the country, Puebla in the year 2015 ranked first in physical and sexual violence, third in
multidimensional poverty and seventh in the employment gap, which reveals that problems prevail that

have a long-standing history. In relation to violence against women, Puebla occupies:

[...] the first place nationwide in physical and sexual violence with 9.92% of the women 15 years
and older; also the prevalence of total violence against women aged 15 years or older was 62.83%;
43.3 percent of 15-year-old women or more actively participate in the economic life of the entity
and it is the seventh state with the widest gap in employment at the national level. In relation to
poverty, the population ranked third at the national level in multidimensional poverty with 65.44%
(INEGI, 2017).
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The Education Sector Plan 2013-2018 refers to promoting equality between genders in educational
institutions, through the educational curriculum, training teaching staff to eliminate gender gaps in each
one of the educational systems.

Therefore, it is important to look again at the statistics offered INEGI (2017) for Puebla State,
since it had the fifth greatest schooling gap between men and women:

The literacy rate for the population aged 15 to 24, 2015, was 98.03% for women, 97.84% for men
and the gap was 0.19%); the grade average schooling of women was 8.28%, while men reached the
figure of 8.74% and there was a gap of 0.45%. The literacy rate for the population aged 15 to 24
was 98.03% in women, 97.84 for men with a gap of 0.19% (INEGI, 2017).

The educational indicators of the state of Puebla reveal that the state of Puebla is going through a
situation that it is necessary to reflect on and investigate in school settings. Therefore, it is important to
carry out other actions and interventions in the education system. Due to the situation in the state of Puebla,
it was necessary to investigate the context of San Martin Texmelucan, where Technical Secondary School
61 is located. The percentage of educational lag in the municipality in 2010 was 17.1%, with 25,843
inhabitants; while in 2015, it decreased to 14.4, with a population of 21,770 (see table 1). The city has
modern services and all educational levels, from preschool, primary, secondary and high school to the

highest level, universities.

Table 1. Educational lag in San Martin Texmelucan, Puebla, 2015
Educational Lag

Percentage | Percentage People People Deficiencies Deficiencies
2010 2015 2010 2015 on average on average
2010 2015
17.1 14.4 25,843 21,770 3.0 25

Source Information: Annual report on the situation of poverty and social lag. INEGI, 2015

In San Martin Texmelucan, there is a high poverty rate educational lag, despite its being an
urbanized area. The question is: what is happening in the security context? According to the State Attorney
General's Office (SAGO) in 2017, the municipality ranked fifth in the state for the number of registered
cases for violation of minors. Five municipalities concentrated 50% of the 236 reported cases (see table

2). Some of the cases reported in San Martin occurred within an educational institution.

Table 2. Ranking of municipalities with highest rates of rape of underage children

Puebla 89 cases
Tehuacan 10 cases
Amozoc 7 cases
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San Andrés Cholula 7 cases

San Martin Texmelucan 6 cases

Source Information: Puebla Broader Regional. SAGO, 2017

Gender violence is a priority issue; therefore, action should be taken to guarantee the human rights
of women and others. This topic must be dealt with in the field of education. Teachers need to know the

social, economic and educational context.

3 EDUCATION AND CURRICULUM

This section describes the importance of incorporating gender as a transversal axis in the
curriculum, plans and programs of basic education. This represents a challenge for the development of
plans and programs of study, since it is complicated for job designers to meet the needs and demands that
society demands of them. The inclusion of practices and content aimed at eradicating gender inequality
in daily life and school life, in this case, SEP! is commissioned.

As Palomar, Mora and Vega suggest, this would allow a full life, where individual rights go
together with social justice, and they address the differences based on diversity (Palomar, 2005; Mora,
2006; Vega 2007). This means promoting equality between the sexes, where women's rights and men’s
may have similar conditions to develop their abilities, participation and decision-making processes in
different areas of social life.

To achieve the above, it is important that the basic educational actors are sensitized to this problem
of gender inequality and they need to interrogate the real context of each of them. The approach should
be to consider gender perspective in planning, in decision making, in actions and in all activities that take
place in educational institutions.

The curriculum is a keyword, which works as a center within the education system. For Gimeno
(2010), the curriculum is “a gateway between foreign culture and society to educational institutions, on
one hand the culture of individuals, on the other between society that is today and that will be tomorrow,
among the possibilities of knowing, of knowing how to communicate and express oneself in opposition
to closure and ignorance”(Gimeno, 2010, p. 22).

This means the curriculum takes into account a world of practices, pedagogical theories and
teaching-learning strategies. In addition, it involves a series of ideologies, social situations, and aims to
eradicate the socio-cultural needs that the environment contains. The main objective of a curriculum is to

capture an educational concept, which constitutes the teleological framework.

1 1 Secretary of Public Education, in Mexico is Secretaria de Educacion Publica (SEP). This secretary is which designed the
official curriculum and plans.

4377




South Florida Journal of Development, Miami, v.2, n.3, p. 4374-4386 special edition, jul. 2021. ISSN & o’
e

SOUTH FLORIDA

JOURNAL OF DEVELOPMENT

From the perspective of Aguirre, the Curriculum is a social and cultural construction, because in

[...] a large part of the expectations and confidence in the acquisition of the knowledge and skills
that every society requires, it specifies the parameters of quality and efficiency that define our
academic life today (Aguirre, 2006, p.3).

The school curriculum represents a project that must be explicitly and implicitly concretizes a
series of ideological, socio-anthropological, epistemological pedagogical and psychological conceptions,
which express the orientation and intentionality of the educational system.

For Casarini, the curriculum proposal includes “From operating the foundation to putting it into
practice, supported by an academic, administrative, legal and economic structure” (Casarini, 1999, p.7).
The formal curriculum contains the plans and programs that are designed by specialists in pedagogical

theories.

3.1 STRATEGY 2030 TRANSVERSE AXIS PROJECTS
Transversal axis projects are fundamental to contribute to the resolution of significant problems in
society through education and they must be included in the educational curriculum. Transversal axes in
education can be defined as the “globalizing instruments of an interdisciplinary nature that cover the whole
of a curricular mesh and all areas of knowledge, disciplines and subjects in order to create favorable
learning conditions ”(UNESCO, 1996).
Ernesto Yturralde argues:
“Transversality in the educational field is an articulating instrument with the family and society.
Currently it is essential for those of us who work in education and the design of instruments for

transferring knowledge and the formulation of strategies for the preservation of values, to use the
transversal axis to give a comprehensive approach to the curriculum” (Yturralde, 1998).

4 GENDER AND EDUCATION

This proposal deals with the gender category. Lamas (1996) refers to understanding how the
relationship between the sexes, either as a symbolization or a cultural construction regarding the sexes. In
other words, the background is found in the philosophical reflections of Simone de Beauvoir, who wrote
"The Second Sex" in 1962. She thinks that human characteristics such as "femininity" are acquired by
women through a complex social process, instead of deriving naturally from their sex.

On the other hand, Flores (2001) mentions that gender studies understand sex as a socially
prescribed system that tries to categorize the social phenomena that guide the different cognitive structures

of individuals, since they are in social regulations that establish the differences of each sex and guide the
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inequalities in people’s behavior. This means that gender category is not synonymous with women, but

socially constructed.

4.1 GENDER ROLES AND STEREOTYPES

A stereotype is the attribution by society of similar characteristics to different members of the
same group regardless of their individual differences (Unger, 1994). In the same way, Barbera (1998)
writes that stereotypes are representations of actual differences and appropriate constructions although
partial, they operate as “knowledge schemes” enabling although partial, they operate as "knowledge
schemes" enabling easy and efficient processing.

Moreover, INMUJERES (2002), regarding the consideration of gender stereotypes that reflect
popular beliefs about activities, attributed according to gender. Likewise, as gender role meaning that is
an assigned task. For example, women they take care of the daughters and sons, they make food, and the
men do the mechanical work and load heavy things.

The controversy is about the role of teachers to counter gender stereotypes. Some of them argue
that stereotypes are a household product, formed before a child starts school and, therefore, schools must
remain neutral while they allow children to make their own gender choices (Singh, 1998). Others believes
that, challenging stereotyping, teachers offer free children from traditional restrictions. Yeomann (1999)
argues that work with texts and readings not traditional stereotypes promote opportunities for debates in
the classroom. Francis (2000) suggests that the introduction of these topics in work sessions mixed sex
group will minimize counterproductive rivalry between them.

For that reasons discussed above, gender stereotypes perform all of these functions even more
consistently and widely than stereotypes over others groups This makes stereotypes resilient to change
because the information reveals that they no longer they form a suitable shorthand characterize the group

is likely to be ignored, discounted or forgotten (Wigboldus et al., 2003).

4.2 GENDER PERSPECTIVE IN EDUCATION

The gender perspective tries, precisely, to break those patterns apart of naturalness, question them
and prove that they are the product of a social construction. Therefore, they are transformable. For Sandra
Acker (1994) writes how education is an important medium for teaching which has been involved in this
social injustice, because it is a feminized science.

A disadvantage situation in the curriculum, according to Spender (1982) is stereotypes in manuals,
and material has all been highlighted for contributing to the creation of a hidden gender curriculum

differentiated. It means, in the design of the plans and educational programs are an exercise a reproduction
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of gender stereotypes and roles what they do not help to radicalization of these. It directly affects the
education system, subsystems, school planning and teaching-learning process.

In that respect, authors as Palomar (2005) considers that gender perspective can be defined as
introduction of a particular look at the understanding of social life. Starting the idea that being a man or
woman is a cultural and non-biological fact, in order to create those social inequalities based on sex if
someone is male / female is built in the social imagination.

Thus, the gender perspective seeks to generate conditions of equality. That is to say, through
gender analysis, the aim is to: identify specific needs, interests and problems of men and women, as well

as their opportunities in a social particular context.

5 METHODOLOGY

For this study was used a qualitative method taking participative action-research in which “Take
the gender category in relation to other categories of analysis [...] and it is essential for the analysis and
criticism of social and political relations systems” (Delgado, 2012: 202-204). The data was gotten by a
training teacher workshop. This investigation was carried out to teachers at school called Technical
secondary 61 located in San Martin Texmelucan, Puebla. This workshop was designed on perspective

gender.

5.1 RESEARCH PERSONS
The subjects of this study are morning shift teachers, which have 19 teachers, 14 women and 5

men. The women represent 69.5% of the total population (see table 3).

Table 3. Total number of teachers by each subject
Subjects Total number  of | Male Female
teachers

Spanish

Foreign language

Maths

Sciences

Socials

Arts

IR S

Physical education

gl | | O N W PN
N O O O k| N O O

Technology area

Information source: Technical Secondary School 61, 2017-2018.
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6 RESULTS

It was taken some observation registers in which showed that teachers do not have sensitization in
perspective gender. During a teacher’s meeting was taken on November 3" 2017, in which exposed some
problems about students who did not present and do their homework and projects of class. One female
teacher of Spanish subject said, “the problem is because the mothers go to work and they do not pay
attention in students’ education, mothers must do that . After that opinion all teacher said that they believe
the same and the women must not go to work. Another observation register was taken during emergency
teacher meeting because it was occurred some situations about female students who promoted sexting,
subdirector was worried about that and she said that need some advises or suggestions that help to
minimize the happening. Moreover, she mentioned that some female teachers when they know female

students ‘situation said that those students are “putas?”

during a class with all students. One male teacher
said, “With discipline female students will be conduct better .

From the observation registers, it was identified that the teaching staff reproduces gender roles and
stereotypes within the classroom where they do not pay attention about the needs and social problem
outside and inside of school.

For those reasons, workshop has a goal to sensitize to teachers about gender, curriculum and
transversal projects. It was designed in two sections the first was gender and the second was the curriculum
and education. In the first section, activities were formulated regarding differentiating sex and gender,
roles and stereotypes and intersectionality. In the second section, it was designed based on defining what
are a curriculum and its types and a work gender transversally projects in the institution.

In the first section, some opinions about gender one female participant mentioned, "talking about
these types of issues brings problems and | am sure that tomorrow | have the father of family at my door”.
This participant belongs to the Spanish area and “commented that you need to have a lot of knowledge on
the subject, but in a professionalizing way without have to go to the internet”. With a higher tone, a teacher
contributed that “this type of workshops should be attended by parents, they must be here, and we have
the knowledge™. It means that between teachers, there is not a together work and opinions in which are
afraid to talk about this in their class. Also, the parents do not pay attention to attend these topics in home.

Nevertheless, where are the social problems as poverty, overpopulation, insecurity? How do these
directly affect the internal context of an educational institution? The results are, in Puebla it occupies one
of the main places of violence against women, poverty, insecurity and giving parity of babies in
adolescents between 8-12 years old. (INEGI, 2018). So, why do teachers not want to include the social

2 Bad words in Mexico is used to express who works as a prostitute.

4381




South Florida Journal of Development, Miami, v.2, n.3, p. 4374-4386 special edition, jul. 2021. ISSN & o’
e

SOUTH FLORIDA

JOURNAL OF DEVELOPMENT

problems in their lesson plan? Because some teachers prefer to stand outside, and they have problems
with their values and professional competences. Teachers must have a social commitment and social
justice. About professional competences as teacher needs to design their lesson plan includes social
context of their institution.

In the second section, it was about curriculum and transversal project in which is only one teacher
knew the definitions of curriculum and the majority do not what is. Teachers were asked by the next
question how many teachers include gender topics in their subjects. In that part, socials area answered
yes, so, it was informed that exist some public policies which mention that teacher have to include gender
topics in their lesson plans independent of their subject. Because of Mexico suffers many social problems
about unequal opportunities, discrimination, and violence against women, exclusion and reproduction
gender roles and stereotypes.

Therefore, teachers have to attend their social context as outside as inside of school. In order to
develop social projects have a great impact to reduce that, students are aware as to what is happening
around them, and they promote some solutions of that. In the last activity, teachers designed an axis
transverse project with gender perspective. They took the social problem occurs in their internal context,
where female students leave the school because of being pregnant, so all subjects decided a general
product and each one integrate a specific activity since discipline content.

Finally, they said, “this way to work like an institution was great and all persons are included
teachers, director, students and parents”’. However, others said that, “it was difficult because we have a

P INY

director that do not help us” “other teachers do not have the commitment to work together and they are
irresponsible people”. Teachers are aware about the lack of values in their coworkers and they do not
want to do anything about it. The public policies exist but what does occur with that? This type of work
transverse axis is a way to work as integrate way in which all community of school must work together

to get a better social context.

7 CONCLUSION

As a conclusion, result important to take into account that the gender category helped to visualize
the relationships and the construction of sociocultural difference and understand why inequalities social,
economic, political, educational, etc., throughout history they have reproduced asymmetries, inequity and
hierarchies of power between men and women both in the world Public as private.

Furthermore, it was identified that the teachers reproduce gender roles and stereotypes in the
classroom from the hidden curriculum, and omit the real curriculum where you work to develop their

lesson plans. Therefore, it does not consider the social situations that exist in context because it does not
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identify or become aware of the patriarchal culture. How it dominates its, teachers do not question
themselves, much less a transformation of their educational and personal practices in the classroom.

During the workshop, teachers argued that they are aware that there is a situation of inequality
around the division of roles and gender stereotypes, and this produced a debate giving opinions from their
experiences and experiences. Thus, Gimeno supports this, who affirms that the experience lived can be a
way teaching. That is, teachers carry out this teaching-learning process from of experience, beliefs and
ideologies the hidden curriculum that formal.

In addition, teachers argued that parents are important actors in this teaching process; however,
most of them have abandoned their daughters and sons in their educational training, limiting the
achievement of expected learning. Therefore, it is necessary to take actions where they participate more
in the process of teaching their children

For the above reasons, it is necessary to involve students, parents, teachers, executives and
community proposes work for projects on transversally issues, where there is a joint articulation in the
realization of these, taking in the situation sociocultural, economic and educational of their community,
school and family environment.

In this sense, gender mainstreaming is considered as the introduction of a particular look at the
understanding of social life, based on the idea that being a man or a woman is a patriarchal sociocultural
construct that has reproduced gender inequalities, male / female binarisms in the social imaginary.

A transversal curriculum with a gender perspective seeks to generate conditions of equality, that
is, it is intended to: identify the specific needs, interests and problems of Men and women, as well as their
opportunities. An education with a gender perspective it is a fundamental intervention, to influence the
sensitization of the educational community (teachers-students-managers) to eradicate practices that
reproduce inequities not only in the construction of knowledge but also in the daily life of human beings.

Therefore, it is important to use the gender perspective in planning, execution, monitoring and
evaluation of all our educational and daily work. The training of professional competences should be
promoted to allow teachers develop a critical, analytical and reflective thinking to act before the social
context and design social-educational projects to encourage in their students’ knowledge, skills and
attitudes towards society. It is necessary to take a look at normal that are responsible for the training of
teachers, who must integrate into their formal curriculum teach under professional competencies and

project design with themes of transverse axis.
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